
The 38th International Conference of Architectural Science Association ANZAScA 
“Contexts of architecture”, Launceston, Tasmania, 10–12 November 2004 

279 

 
Developing international perspectives and prospects 

for architecture students 

 
 

Susan Ang 
 

Deakin University, Geelong, Australia 

 
 

ABSTRACT: The architecture community is both challenged and rewarded by a multitude of dynamic 
phenomena related to professional practice of architecture in the 21

st
 century, not least of which are 

globalisation and internationalisation. The implications for architectural education are profound and 
confronting, in terms of providing a relevant platform for graduates prepared for a professional climate 
tempered by the impacts of these phenomena, and for a sustainable professional future. Architecture 
students, who pursue the challenge of working either in an office overseas or a local multinational 

office for professional experience and self-development, enrich the offices and the projects and open 
up wider opportunities for future prospects for themselves. This paper presents an initial evaluation of 
two educational initiatives developed and implemented at Deakin University, School of Architecture 
and Building, which respond to current tertiary education objectives for internationalisation in relation to 
increasing international experiences for students, developing international perspectives and increasing 
prospects for their future. The outcome of the paper is to identify common learning experiences of 
students which correspond to the aims of the programs and to review them against selected education 
and strategic policies on internationalisation. The paper also discusses how these learning experiences 

translate into desirable graduate attributes that might help secure the success of the profession in a 
global arena. 
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INTRODUCTION 
 

Issues related to widening geographic markets of 
architectural practice and education, advances in 
information technology and international trade 
agreements and how they are part of the challenges 
brought about by of globalisation in the study and 
practice of architecture, are increasingly explored and 
discussed by a global community (Tombesi and Wilkins 
2003). Within the first twelve months of the 21

st
 century, 

it was predicted that large architectural practices in 

Australia would dominate the market and those who 
have not already done so will form relationships on a 
national and international basis (Peck 2000). Importantly, 
the implications for architecture education are reported to 
be profound and particularly confronting for schools of 
architecture. (Boyer and Mitgang 1996, Knox and Taylor 
2004).  Recognition of changing future practice and the 
role of education are acknowledged through the 

Education Policies on Internationalisation of the Royal 
Australian Institute of Architects (RAIA), and the 
International Union of Architects (UIA). At the higher 
education institutions, such as Deakin University, 
internationalisation is a strategic priority. Major areas 
under Deakin’s "Education Abroad" banner include 
Student Exchange, Study Abroad, Internships, industry 
and business placements, and international study tours. 

The University’s objective for internationalisation is 
based on the philosophy that learning in an overseas 
environment can be a transformative experience; that for 
many students, an international study experience is the 
most powerful means of demonstrating what 
internationalisation will mean in their future working lives; 
a period of overseas study will therefore be the principal 

aspect of internationalisation experienced by many 

students (Deakin University 2004). 
Within the context of this challenge, two educational 
initiatives with distinctive yet comparable objectives were 
developed and implemented by the author at Deakin 
University, School of Architecture and Building. The first 
initiative is an international practice experience program, 
which offers a unique experience to selected architecture 
students for a minimum three-month placement with host 

sponsor practices in Malaysia. It is sponsored and 
funded by the School’s international alumni as a 
scholarship program. The second is an elective unit, 
offered to upper, level students (Year 3 and above) for 
credit and includes a mandatory practice experience 
component with either an Australian or an overseas host 
practice. Both are aimed at increasing learning outcomes 
through enhanced educational experiences. Students 

undertake these programs through an internship styled 
format geared towards establishing symbiotic 
relationships between university and practices, locally as 
well as globally. A principal objective of promoting 
professional experiences combined with a simultaneous 
experience of cultural exchange is for students to 
develop international perspectives. The definition of 
‘international perspectives’ is discussed further in the 

discussion section. The development of prospects is 
related to opportunities for potential personal and 
economic gain through cultivation of social and 
professional networks. In the age of the ‘Global Me’ in 
which the demand for a cosmopolitan, hybrid, itinerant 
and globally connected citizen is rising, and the currency 
for such a commodity is considerable (Avdiev 2001), the 
consideration for international perspectives and of 
prospects for students is pertinent and likely to influence 
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future graduate attributes in a positive way. Specific 
international contexts are created when there are 
Australian students working in practices overseas, 
Australian students working in a local multinational 

organization with international projects, and when there 
are international students working in Australian practices. 
Student learning experiences gained from within these 
specific international contexts are the focus of this paper. 
As a preliminary evaluation, the purpose of the paper is 
to identify common learning experiences and assess 
how they respond to relevant education and strategic 
university policies on internationalisation. Background, 

primary objectives, and process of implementation of 
each program are described in the following sections. 
Finally, the paper discusses how architecture students 
who participate in these programs are able to develop 
international perspectives and prospects. 
 

1. BACKGROUND 
 
Challenges of internationalisation to architecture 
education in Australia and an approach for the alignment 

of practical experience with academic learning. 
Architectural education in Australia takes place within an 
international context and must be cognisant of the wider 
global community (RAIA 2002). It is underpinned by a 
view of architecture as a holistic response to the special 
possibilities of climate, context and place, and of ideas 
applicable to the making of architecture in all contexts. 
This holds within it an inherent respect and value for 

cultural differences and diversity. The Royal Australian 
Institute of Architects (RAIA) education policy statement 
promotes a vision of architecture education as a major 
change agent to re-position the profession in the 21

st
 

century; that architecture education must be able to 
produce graduates capable of meeting future challenges. 
RAIA policy statement of internationalisation recognises 
that international students and cross-cultural activities 

contribute to the diversity of Australian architecture 
programs and expose Australian students to alternative 
philosophies and ideas. International student 
recruitment, exchange agreements with overseas 
programs and the development of alumni associations in 
this increasingly global industry are encouraged (RAIA 
2002). The International Union of Architects (UIA) Accord 
on Recommended International Standards of 
Professionalism and the UIA/UNESCO Charter for 

architecture education (1999) is the result of a vision of 
co-operative endeavour of the international community of 
architects. The accord on international standards and 
practice and the creation of a global network of 
education is necessary as a navigating light for the road 
towards complex forms of contemporary professional 
practice. In recognition of increasingly alternative forms 
of association and cooperative practices made up of 

teams of multidiscipline members from all parts of the 
world, the accord supports a policy for practice in a host 
nation and a need to promote the awareness of local 
environment, social, and cultural factors and ethical 
standards (UIA 1999).  
The Boyer Report (Boyer and Mitgang 1996) sparked an 
approach of unity towards an agenda for collaboration 
and equitable responsibility for the future directions of 

architecture education from all stakeholders in the 
architectural community (Arch Voices 2002). 
Practitioners, educators, interns, professional and 
accreditation bodies and other relevant parties in the 
United States and Canada currently have the opportunity 
to engage in real time dialogue on the future 
sustainability of the a profession through the online 

forum, Arch Voices. Focusing on creating a seamless 
transition from university to practice which looks towards 
a greater alignment of practical experience with 
academic learning through the experience of internships, 

is a main thrust of the collaborative initiative in the North 
American context. Burns (1997) presents many 
approaches to alignment of professional education and 
professional practice and outlines the wisdom of respect 
and value for each.  Savage (2003) advocates that much 
useful theory is made in and through practice and 
describes how students of architecture can be well 
served if, as undergraduates, they are exposed to the 

ways in which experts learn from their own practice. 
Research done in other professions, namely that of the 
interdisciplinary field of construction management, 
support the fact that universities have a responsibility to 
their students to assist them in obtaining the best 
educational outcomes from the degree courses, and that 
closer co-operation between the University and industry 
may be necessary to realise the potential for the 

development of desirable graduate attributes through 
experiential learning (Lingard et al 2003). In 2001, a 
project titled ‘The Global Imperatives for Architectural 
Education’ was formed by a Joint Consortia of staff and 
students from America and Europe to present 
architecture students with opportunities that allow for 
theoretical and practical applications and first hand 
cultural engagement beyond their national boundaries. In 

summary, there are different merits for an approach of 
alignment of practical experience with academic learning 
worth considering for an agenda of architecture 
education for the future. On going research by the author 
since 2003 towards a submission for a Master’s thesis 
on student learning experiences gained from 
architectural practices and its significance to the 
profession, provides a wider context for this paper.  
Learning experiences gained by students from 

architectural practices in the international context is a 
related and significant aspect of the research. 
 

2. PROMOTING PROFESSIONAL PRACTICE 
EXPERIENCES IN DEAKIN UNIVERSITY 
 
Professional practice experience is not a mandatory 
component of the five-year architecture degree program 
in Australia. This aspect of the curriculum is dealt with 
differently amongst schools of architecture. Professional 
practice experience is required only prior to professional 

registration, and it is accepted that this will generally 
occur in the post graduation period.  It is observed that 
graduates who have in a sense ‘got their foot in the door’ 
early have an advantage, in possibly more ways than 
one, over their contemporaries who do not. Students and 
prospective employers in particular, are cognizant of this. 
Although not formally facilitated or offered, professional 
practice experience for students has always been 

actively encouraged at Deakin University, School of 
Architecture and Building. Following an annual state visit 
by the RAIA State Visiting Panel in 1996, a 
recommendation to increase opportunities for 
professional practice experience, particularly prior to 
students’ final year, was submitted to the School as part 
of the panel’s report. This recommendation also took into 
account feedback and comments received from students 
on this matter. This reaffirms the view that professional 

practice experience has distinctive value at any stage of 
the education of an architect. Since their implementation 
in 2001, the international practice experience scholarship 
program and the architecture practice experience 
elective unit have sought to address the 
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recommendations of the SVP, by increasing the 
promotion of professional practice experiences through a 
framework of inclusivity and recognition of cultural 
diversity.  

 

3. THE DEVELOPMENT OF AN 
INTERNATIONAL PRACTICE EXPERIENCE 
PROGRAM (SCHOLARSHIP PROGRAM) 
 

Background, Objectives, and Process of 
implementation 
Following a series of rewarding international alumni 
reunion events organised by the School (1999 – 2000), 
the idea for the establishment of an international alumni 
sponsored scholarship was initially conceived as a way 
in which international alumni practitioners could enjoy a 
formal link with the current School community. The 

Scholarship was founded and named in honour of 
Associate Professor Nick Beattie in recognition of his 25 
years of contribution to the university and the school. 
The Nick Beattie International Practice Scholarship 
provides Deakin University architecture students with the 
opportunity to gain professional practice experience in an 
architectural practice as well cultural insights and 
exposure in an international environment. It received 

foundation support from the School’s international alumni 
in Malaysia, which allowed the School to make three 
inaugural awards in 2001(two awards to 4

th
 year student 

and one award to a 5
th

 year student). The Scholarship is 
principally offered to fourth year architecture students, 
and the award includes the offer of a student placement 
for professional practice experience for a minimum 
period of three months, and includes financial assistance 

towards travel, personal allowance and accommodation. 
The objectives of the Scholarship are:  
• Provide benefit to students, through the opportunity of 

architectural practice experience and cultural exchange 
in an international environment;  

• Foster ongoing benefit through partnership links with 
the School’s International and Australian Alumni;  

• Foster and reinforce the School’s International and 
Australian relationship;  

• Broaden the multicultural awareness of the School; and  
• Raise the International profile of the School. 
Winners of the scholarship are awarded through an 
application and selection process. As part of the 
application, students are required to provide a student 
statement on why they would like to receive the award 
and how they will use the opportunity. Short listed 
candidates are invited to attend a series of staged 

interviews. The selection criteria are based on a number 
of merits: academic performance, personal 
attributes/attitudes, and contribution to the School 
community. Since 2001, further support enabled another 
four awards in 2002 (three awards to 4

th
 year students 

and one award to a 5
th

 year student).  In 2003, no 
awards were made due to potential risks of international 
hazards (Bali bombing and threat of terrorists incidents in 

the region). In 2004, up to six awards will be made. The 
total number of awards from 2001 – 2004 will be a 
possible thirteen. Following the conclusion of the 
scholarship program, each student is required to prepare 
and present an account of their personal and 
professional experiences to the School.  
 
 

 
 
 
 

4. THE DEVELOPMENT OF ARCHITECTURE 
PRACTICE EXPERIENCE (ELECTIVE UNIT) 
 
Background, Objectives and Process of 
implementation  
Architectural Practice Experience was conceived as an 
extension of the scholarship program, to promote access 

for more students to a wider community of architecture 
practices. Developed and implemented as an elective 
unit, it provides upper level (Year 3 and above) students 
with the opportunity of practical experience in an 
architect’s office, either in Australia or overseas. Where a 
host practice is of an international nature, there is the 
benefit of being cognisant of the implications of cultural 
differences in the conduct of practice in an international 

context. The unit aims to address priority educational 
and professional objectives, which include providing 
graduates with a comparative edge in the personal and 
professional realms that result in enhanced graduate 
attributes and educational outcomes. Students are 
exposed to an extensive range of learning experiences 
not usually transparent or available during formal 
learning modes of lectures. Involvement and immersion 
in a practice environment are intended to consolidate 

and extend the learning from academia and the project-
based studio culture. Students are encouraged to 
engage in a process of reflection, self-assessment and 
personal development. The unit captures several 
different scenarios of student/practice relationship in both 
national and international contexts i.e. Australian 
student/Australian practice, international student/ 
Australian practice; Australian student/international 

practice and International student/international practice, 
thus providing invaluable knowledge of the state of play 
of contemporary practice around the globe. It is accepted 
that it is also an opportunity for students who are already 
employed by an architectural practice to earn a credit 
point towards their degree. The teaching and learning 
objectives are to provide extended learning experiences 
and skill development by the following:  

• Consolidate and reconciliate theoretical learning of 
architectural practice introduced through other related 
professional practice units;  

• Gain insight into identifiable and distinguishable 
characteristics of practice culture and practice 
philosophy;  

• Enhance organisational, interpersonal and 
communication skills;  

• Develop appreciation of cultural sensitivity, tolerance 
and understanding through genuine reciprocity of 
values within diverse cultural contexts; develop skills 
and knowledge relevant to contemporary workplace 
ethics; and 

• Encourage reflection on their future place and 
contribution to the profession, and gain a competitive 
edge in the job market. 

  
Unit Format and Delivery (process) 
A symbiotic relationship between student and host 
practice is achieved from the outset through an 
agreement negotiated and accepted by all parties 
(student, practice and unit chair as representative of the 
university) in relation to responsibilities, learning 
objectives, and management of logistics. No formal 
lectures are delivered; therefore each student is faced 

with learning at the highest self-initiated and self-directed 
level. Students are required to outline learning objectives 
at the outset and to submit these as the first part of their 
submission, along with a student statement, a host 
practice profile and a proposal for a topic of investigation 
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within the scope of architectural practice. All students 
who enrol in this unit are encouraged to consider using 
the practical experience gained toward the log book 
requirement which forms part one of the registration 

examinations for the ARBV (Architects Registration 
Board of Victoria). The Unit Chair offers guidance 
towards preparing students for the registration process. 
Two group meetings, where possible, are held during a 
semester with the aim of enabling students to share their 
experiences with one another and to discuss topics of 
interest relating to any aspect of their experiences and of 
the profession. A final report submitted by students is to 

contain the sum total of the experiences gained from the 
time spent with their host practice, the approach and 
outcome of the topic of investigation and any reflective 
thoughts and considerations students might have 
accumulated from the experience. Assessment is based 
on the extent to which the learning objectives have been 
achieved, the element of reflection of the experience and 
competence on the communication aspect of the written 

form and expression of the report. 
 

5. OUTCOMES OF PROMOTING PROFESSIONAL 
PRACTICE EXPERIENCES AT DEAKIN 
UNIVERSITY 2001-2004 
 
An initial evaluation of first-hand accounts (results 
and method) 
The field of investigation includes three separate groups 
of student-practice situations. These are Australian 
students working in practices overseas, Australian 
students working in a local multinational organization 
with international projects and international students 

working in Australian practices. Two groups excluded 
from the field of this study are Australian students 
working in an Australian practice and international 
students working in practices in their home countries, as 
these two groups do not offer a visible and obvious 
international context. The exclusions are made due to 
the focus of the study on the international experiences. 
The distinctions of the three groups included in the field 
of study indicate the possible richness of a holistic study 

which would be expected to include the feedback and 
the experiences of the practices. For the purposes of this 
preliminary evaluation however, the learning experiences 
from students in all three groups are reviewed in an 
identical manner to selected education and strategic 
policies on internationalisation. Learning experiences are 
identified from a total of six Australian students in 
Malaysian practices from the scholarship program, and a 

total of nine students from the elective program (three 
Australian students in practices in Saudi Arabia, Ireland 
and Malaysia respectively, and six international students 
in practices in Australia). 
Student learning experiences from the programs were 
identified from a combination of first hand accounts, 
derived through a process of a student’s self-evaluation 
and reflection, and from feedback processes in 

accordance with scholarship policies and Deakin 
University’s student unit evaluation policies (Deakin 
University Evaluation of Teaching and Unit Policy 2003). 
First hand accounts from these programs were compiled 
and extracted from presentation material of an each 
student’s account of their personal and professional 
experiences provided to the School (scholarship 
program) and submission reports provided to the School 

for assessment towards one credit point (elective 
program). Learning experiences identified by more than 
one student were considered to be common learning 
experiences. A review of how common learning 

experiences identified by the students respond to three 
selected educational policies on internationalisation was 
conducted by the author. Common learning experiences 
related to the aims of each program were accepted as 

valid and reviewed against nominated education and 
strategic policies on internationalisation. Learning 
experiences identified by students outside of the aims of 
the programs were excluded from this preliminary 
investigation. The following extracts from students who 
have successfully completed the scholarship program 
and the elective unit, provide insightful qualitative and 
informal feedback on their experiences from the three 

international contexts. 
The three month experience I had with my Malaysian host 
practice was a huge eye-opener and offered great insight 
into our global workforce that we now emerge into as 

graduates of Australian Universities. (Lennox, D., 
Scholarship program presentation 2002). 
The experience exposed me to architecture, building 

conditions and building practices that were vastly different 
to Australia, most of it due to the people having to make 
do with what they had. It made me think about the social 

responsibilities architects have. It has changed the way I 
think about architecture (Schluter, J., Scholarship 
program presentation 2003). 

The unit gave me the benefit of working towards my 
degree along side of a professional practitioner while 
earning credit towards graduation. It provided me with the 

perfect opportunity to experience Australian culture and 
Australian practice at the professional level (Evansson, J., 
Elective unit, a+b Publication, 2004). 

It is important for all students to have practical experience 
before we graduate. I believe it will give me a competitive 
edge in the job market. The experience has given me 

more confidence for my final year in terms of 
communicating and expressing my ideas (Tann, E., 
Elective unit, a+b Publication, 2004). 

The degree to which common learning experiences meet 
relevant educational and professional signposts is given 
a qualitative grading i.e. minimal, partial, high and 
complete.  The outcome of this review is presented as a 
list of common learning experiences alongside the 
degree to which they respond to the nominated policies 
for each program. An attempt by the author was made to 
rank these experiences in order of frequency of citing, 

however, this was unsuccessful due to the highly 
qualitative nature of recording the feedback, and the 
small number of students evaluated. The lists of common 
learning experiences are therefore presented in no 
particular order and are compiled separately for each 
program. A summary of the field of investigation, the first 
hand accounts and the intended evaluative process as 
outcomes of promoting professional practice experiences 

through the scholarship program and the elective unit are 
presented below (see Table 1). The tabular format allows 
each program to be dealt with separately but presented 
together for clarity. It is expected that cross-analysis 
comparisons of different student-practice contexts will be 
part of future research. The policies (labelled A, B and C)  
were considered relevant and suitable to this Australian 
study because they represent three stakeholders who 

have primary responsibility for ensuring continuity and a 
future for the architecture community i.e. the academy, 
the profession and the international community.  
• Policy A: Deakin University’s Strategic Plan 2004 on 

internationalisation 
  “Students to undertake an international study 

experience”.  
  “Teaching programs to provide learning experiences 

that encompass international and intercultural 
perspectives and experiences and support a culture of 
diversity and inclusiveness”. 
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• Policy B: Royal Australian Institute of Architects (RAIA) 
Education Policy statement on internationalisation 
(2000) 

  “Expose Australian students to alternative philosophies 

and ideas” 
• Policy C: International Union of Architects (UIA) Policy 

on Practice in a host nation (1999) 
  “Promote the awareness of local environment, social, 

and cultural factors and ethical standards” 
 

Table 1: Summary of field of investigation, results and 
evaluation 

 
Scholarship 

Program 
Elective Unit 

Field of 
investigation 
Australian students 

working in practices 

overseas, Australian 

students working in a 

local multinational 

organization with 

international projects, or 

international students 

working in Australian 

practices. 

 

 

6 Australian students in 

Malaysian practices. 

 

 

 

 

 

 

6 international students 

in practices in Australia; 

3 Australian students in 

practices in Saudi 

Arabia, Ireland and 

Malaysia respectively. 

A total of 9 students. 

Results   
First hand accounts are 

gained through a 

process of a student’s 

self-evaluation and 

reflection of the learning 

experiences. 

 

 

Learning experiences 

are derived from 

presentation material of 

an each student’s 

account of their personal 

and professional 

experiences provided to 

the School, and feedback 

processes in accordance 

with scholarship policies. 

From these, learning 

experiences identified by 

more than one student, 

are defined as common 

learning experiences. 

 

Learning experiences 

are derived from 

submission reports 

provided to the School, 

and feedback processes 

in accordance with 

university unit evaluation 

policies. From these, 

learning experiences 

that are identified by 

more than one student 

are defined as key 

learning outcomes. 

  

Review process 
Results are reviewed 

against relevant 

educational and 

professional signposts 

as a key-contributing 

factor in the 

development of 

international 

perspectives and 

prospects for 

architecture students. 

 

Common learning 

experiences are 

reviewed against 

selected education and 

strategic policies on 

internationalisation 

 

Common learning 

experiences are 

reviewed against 

selected education and 

strategic policies on 

internationalisation 

 
The results indicate that the outcomes of the 
experiences of students attached to the award status of 
the scholarship were achieved. It was observed that 
period of time spent in the program can affect the 
outcomes (time periods of more than three months and 
up to a year is considered to be favourable). Students 
who go on the scholarship program have the option of 

enrolling in the elective unit, to earn a credit point 
towards their degree. Both programs have enabled the 
School to build and extend existing and new professional 
networks. This is achieved through the construction of a 
Host Practice Registry which includes all architecture 
practices who provide their support to the program, brief 
description of their organization profile and their contact 
details and contact person.  The registry is a tangible 

outcome of the programs in terms of links with 
architecture practices and practitioners. It provides 
practitioners with the opportunity to be pro-active in their 
contribution to the professional education of future 

members of the architecture community. In the case of 
the Scholarship program, on-going support received from 
the School’s international alumni indicates that 
international and Australian relationships at the 
professional level have been successfully fostered and 
reinforced through the program. Since their 
implementation, a process of ongoing refinement and 
improvement in the areas of communication with external 

parties and unit management has been applied. Both 
programs offer students opportunities to build a 
relationship with a prospective employer. Both programs 
continue to receive positive support from its stakeholders 
in the educational and professional sectors.  
 
Table 2: Review of common learning experiences from 

Scholarship Program and the degree to which they meet 

nominated policies. 
 Common lear ni ng  expe r iences 

ident i f ied f rom  scho la rship  progr am  
Pol i cy  A Pol i cy  B  Pol i cy  C 

a. Insight into global workforce. high complete complete 

b. Exposure to non-Australian to building 

practice. 
high complete complete 

c. Enrich awareness of self and respect for 

different ways of thinking 
high complete complete 

d. Appreciation of Australian architectural and 

building context in comparison to own 
high complete complete 

e. Awareness of cultural perspectives complete complete complete 

f. Build knowledge of aspects of professional 

practice, and identify major issues of 

successful architectural practice (in Malaysia) 

complete complete complete 

g. Experience different social and cultural 

standards of living 
complete complete complete 

h. Establish personal and professional network 

through relationships made with practice and 

through social circumstances. 

complete high complete 

i. Exposure to non-Australian architecture partial high complete 

 
Table 3: Review of common learning experiences from 

Elective Unit and the degree to which they meet 
nominated policies. 

 Key learning experience from 

elective unit 
Policy A Policy B Policy C 

j. Strengthen connection between 

education and practice and motivation to 

be successful. 
minimal minimal minimal 

k. Gained knowledge of professional 

practice in wide range of issues from 

experienced practitioner. 

minimal partial partial 

l. Exposure to challenges of professional 

practice in different cultural and social 

settings. 
complete complete complete 

m. Awareness of cultural perspectives in 

relation to professional practice 
complete complete complete 

n. Exposure to different and diverse 

learning methods and cultural 

environment 

complete complete complete 

o. Appreciation of Australian architectural 

and building context in comparison to 

own 
high complete high 

p. Experience different architecture and 

architecture values 
complete complete complete 

q. Establish personal and professional 

network through relationships made with 

practice and through social 

circumstances. 

high high high 

r. Exposure to non Australian building 

practices 
complete complete complete 
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6. DISCUSSION 
 
Both the Scholarship program and the Elective program 
aim to increase learning outcomes through enhanced 
educational experiences. They promote professional 

practice experiences through a framework of inclusivity 
(i.e. internationalised curriculum relevant to all students) 
and recognition of cultural diversity. The strategies rely 
on utilising an approach of alignment of practical 
experience with academic learning through links with 
architecture practices and practitioners. Although the 
approach has not been the focus of the evaluation, it 
contributes a relevant and important aspect and is a 
central piece of the puzzle that forms the intent of this 

paper. The relationships built with architecture practices 
have enabled the construction of the School Host 
Practice Registry. It is possible that practitioners also 
view this formal link as a means to ‘reconnect’ to the 
academy and to be informed by current educational 
philosophies and strategies that will have an impact on 
the profession. The issues of how architecture education 
must be responsive to changing circumstances and of 

how future graduates can be prepared to apply 
knowledge and skills that are at present unforseen (to 
meet challenges of the future) prompts architecture 
schools to surpass the act of meeting curricula and to 
look beyond achieving competencies and criteria as a 
requisite of validation and accreditation processes. The 
pace and nature in which globalisation is impacting on 
architecture practice suggest that strategic alliances 

which bring about cooperation and collaboration to 
extend the capacity of individual schools and enrich the 
learning environment of students will best address issues 
of preparing graduates for success in a globalised 
profession. (Knox and Taylor 2004). The two programs 
discussed are outside of curriculum mainstream and are 
ideally geared towards this consideration. The 
preliminary evaluation shows that the programs were 

successful in that they respond directly to 
internationalisation policies and strategies of relevant 
education and professional bodies - Deakin University, 
RAIA and UIA. This provides affirmation of educational 
outcomes gained from the international experiences. The 
range of common learning experiences identified 
represents personal as well as professional development 
attributes. Learning experiences outside of nationally 
situated contexts place emphasis on the cultivation of 

graduate attributes in terms of awareness, sensitivity, 
appreciation, and respect for the full context in which 
architecture and the practice of architecture occur. It 
allows situational comparisons to be made between 
familiar and unfamiliar, known and unknown. The 
specific international contexts in which the cultivation of 
these attributes occur, give the students international 
perspectives. Having an international perspective can be 

defined as having the ability to ‘see’ another cultural 
context (international) from the context of one’s own 
(national), and from an intellectual, emotional and 
spiritual position of awareness, sensitivity, appreciation 
and respect. It is also the ability to behave and perform 
with a level of confidence in a secondary comfort zone. 
With respect to the development of prospects, common 
learning experience ‘h’ (comparable to ‘r’) indicates that 

participants have the opportunity to pursue this further. 
To what extent they go on and do so will depend on the 
individual, as well as upon career choices. Social and 
professional networks that are in place provide a 
resource that can be tapped into to generate potential 
and economic advantage, and to enhance the prospect 
of architecture success within a global context. The 

development of prospects for architecture students can 
be regarded as a positive flow-on outcome of the 
principal objective when we consider how valuable it 
would to be able to operate in much larger market in our 

part of the world, China for instance, when coming from 
a small and volatile market such as Australia.  
Factors to consider which may influence the outcome of 
this preliminary evaluation are firstly, the small numbers 
of participants in the programs, and therefore the 
potential range of key learning experiences. Secondly, 
the programs promote highly individualised learning, and 
may require different methods of evaluation to 

investigate this form of learning. The evaluation process 
relies on self-assessment and self-reflection of each 
student to identify learning experiences and formal 
processes of evaluation in accordance with university 
and scholarship policies, and there has been no 
feedback process conducted involving participating host 
practices/practitioners which leaves exploration of how 
the students enrich the offices and the projects out of the 

scope of this discussion. A long-range evaluation such 
as the tracking of participants beyond the completion of 
the programs and upon entry into practice as a graduate 
may be useful if it relates the range of key learning 
experiences to graduate attributes and finally to 
professional outcomes. It was explained at the outset 
that the two programs have distinctive yet comparable 
aims. This was reflected in separate tables (Table 2 and 

3) used to present common learning experiences 
identified from each program. It is evident from the list of 
key learning experiences identified that the majority are 
infact comparable. In the context of the profession, a 
level of diffidence from Australian practitioners in the 
area of international practice, attributed to a wide range 
of issues ranging from potential loss of territory, 
incompatible legislative policies, unresolved concerns 
connected with international trade agreements, to simply, 

a fear of the unknown, can be expected. The Austral-
Asian global arena has been identified as one of four 
distinctive global arenas of practice. (Knox and Taylor 
2004). Notable Australian practices, through individual 
and team efforts such as Kerry Hill, Koenig and 
Eisenberg, Woods Bagot, Daryl Jackson, Peddle Thorp, 
Denton Corker Marshall, Hassells and others have 
created multinational links with Asia, China, California, 

Saudi Arabia, Europe and other parts of the globe. Their 
confidence and economic endeavour must serve as an 
inspiration. The doorway to an enriched international 
future has already been carved and stands open for 
future contributors. Further investigation of their 
international journeys, and of the learning experiences of 
students in multi national organisations where the 
practice is considered a ‘global’ practice, in terms of its 

form and mode of practice,  can provide  further insight 
into how international perspectives and prospects 
contribute to success and longevity in a global arena.  
 

CONCLUSION 
 
At Deakin University, a strategy for promoting 
professional experiences for architecture students is 
combined with a simultaneous experience of cultural 
exchange to provide opportunities for involvement and 

engagement with the people, the practices and the 
environment in specific international contexts. A specific 
international context is created when there are Australian 
students working in practices overseas, Australian 
students working in a local multinational organization 
with international projects, and when there are 
international students working in Australian practices. 
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The outcomes of this paper indicate that key learning 
experiences gained from the international experiences in 
architecture practices enable architecture students to 
develop international perspectives and provide them with 

greater prospects in the future of personal and 
professional success within a global context. Key 
learning experiences which represent personal as well 
as professional development attributes place emphasis 
on the cultivation of graduate attributes in terms of 
awareness, sensitivity, appreciation, and respect for the 
full context in which architecture and the practice of 
architecture occur.  Friendships, contacts and bonds 

forged and carved during a period of student practical 
experience extend to both personal and professional 
realms, and can be expected to provide a strong basis 
for the prospect of mutually beneficial international 
relations, and a way to pursue strategic alliances for 
economic gain. Architecture students with international 
perspectives and prospects are graduates with desirable 
attributes and can be expected to contribute to the future 

of the profession and the wider community in many 
ways. 
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